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ABSTRACT IMPLICIT RACIAL ATTITUDES

From the student perspective, the history of psychology course can be

viewed as peripheral to their understanding of the field, due to its

dates and litany of deceased Caucasian men?. In an effort to make

historical content more relevant to an increasingly diverse student

body, two assignments were designed and implemented.

1. An assignment on implicit racial attitudes (evaluations that occur
outside of conscious awareness and control).

2. A creative project on psychologists from underrepresented groups.

IMPLICIT RACIAL ATTITUDES

Special Unit during Black History Month

Prior to Class 1 Students:

¢ Read Introduction to African American Psychology by Belgrave and
Allison (2014)2

*»» Read Racial Identification and Preference in Negro Children by
Clark and Clark (1947)3

s Submitted 2 discussion questions total to Blackboard on Belgrave
and Allison (2014) and/or Clark and Clark (1947)

During Class 1 Students: Discussed articles

Prior to Class 2 Students:

*» Read excerpt from Why Are All the Black Kids Sitting Together in
the Cafeteria? by Tatum (1997)%

Prior to Class 2 Students:

s Completed and uploaded completed IAT® assignment on race to
Blackboard

Against Stereotype

African American European American
or or
Good Bad

Stererotype

European American African American
or or
Good Bad
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During Class 2 Students: Discussed IAT & Answers to Questions
1. What was your score on the IAT? Were you surprised at all by your
score on the IAT? Why or why not? Explain.

2. At the beginning of the IAT you were asked to select the statement
that most closely matches your explicit (publicly-expressed)
attitudes about race. What do you think it means if the answer
choice you selected and your actual implicit attitudes do not match?

Student Responses to Questions:

1. “The results of my test stated | had a slight automatic preference for
European American compared to African American. | do not think
these results are an accurate reflection of my preference because |
believe people prefer the race they’re in because of the similarities
they share. I think my results came out the way they did because |
live with and love all of the European Americans girls that live on
my floor. We get along great and have grown to love and appreciate
each other and our differences.”

2. “It could mean people have been raised in a biased or unbiased
manner toward a race, but they answer according to society’s
standards. But I think it is important to point out that just because
people have automatic preferences, it doesn’t mean they are going
to act on them.”

CREATIVE PROJECT

¢ The exact nature of the creative project was up to the student; some
possibilities included, but were not limited to, a dream catcher,
drawing, poem, board game, or scrapbook.
¢ Students were provided with a list that included 35 well-known and
lesser-known individuals in the field of psychology.
¢ Students were asked to include a
1. Brief biography with birth and death dates
2. One major contribution and describe the contribution in detail
3. One fun fact about their chosen individual
s All creative projects were presented to the class for 10-15 minutes.
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RISTINE WANTED TO CONTINUE LEARNING
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¢ As student bodies have become more diverse, increasing diversity
and inclusion efforts has become a focus in higher education.

“+ The mere presence of diversity does not guarantee benefits to
students; diversity must be “activated”®.

¢ Faculty members have the responsibility to create spaces for
diverse viewpoints to be studied and heard, as well as to facilitate
discussion so all students benefit’.

¢ The assignments support research, discussion, presentation, and
Infusion of diversity and inclusion efforts that benefit both faculty
and students.

¢ The assignments aid in expanding the social and cultural relevance
of the history and systems course for students.
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